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Pupil premium strategy statement 

This statement details our school’s use of pupil premium (and recovery premium for the 
2021 to 2022 academic year) funding to help improve the attainment of our 
disadvantaged pupils.  

It outlines our pupil premium strategy, how we intend to spend the funding in this 
academic year and the effect that last year’s spending of pupil premium had within our 
school.  

School overview 

Detail Data 

School name St George’s Primary 
School 

Number of pupils in school  427 

Proportion (%) of pupil premium eligible pupils 27% 

Academic year/years that our current pupil premium 
strategy plan covers (3 year plans are recommended) 

2021/2022 to  

2024/2025 

Date this statement was published December 2022 

Date on which it will be reviewed Dec 2023 

Statement authorised by Jo Luxon, Headteacher 

Pupil premium lead Michael Coombs, 

Deputy Headteacher 

Governor / Trustee lead Catherine Bennett, lead 
for disadvantaged pupils 

Funding overview 

Detail Amount 

Pupil premium funding allocation this academic year £146,145 

Recovery premium funding allocation this academic year £7,395 

Pupil premium funding carried forward from previous 
years (enter £0 if not applicable) 

£0 

Total budget for this academic year 

If your school is an academy in a trust that pools this 
funding, state the amount available to your school this 
academic year 

£153,540 
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Part A: Pupil premium strategy plan 

Statement of intent 

Our intention is that all pupils, irrespective of their background or the challenges they face, 

make excellent progress and achieve high attainment across all subject areas. The focus of our 

pupil premium strategy is to support disadvantaged pupils to achieve that goal, including 

progress for those who are already high attainers.  Our ultimate aim is to eradicate the 

gap/difference in attainment between the disadvantaged and their non-disadvantaged peers.  

We aim to use the funding to inspire our children through access to experiences and 

opportunities they may not always receive.  We aim to foster and grow their belief in 

themselves in order to tackle new challenges, work hard and be resilient.  We will not rest until 

our disadvantaged pupils at least achieve the same as their non-disadvantaged peers. 

At St. George’s we are consistently around 25% of the school population who are in receipt of 

Pupil Premium Funding. Of those normally 33% are both PP and SEND – for this academic 

year the numbers are slightly higher 27% PP with 41% both Pupil Premium and SEND. 

We consider the challenges faced by all vulnerable pupils, such as those who have a social 

worker and those who have received support in the past. We are also mindful of low-income 

families who are just above the threshold.  The activity we have outlined in this statement is 

also intended to support their needs, regardless of whether they are disadvantaged or not. 

Quality First Teaching is at the heart of our approach at St George’s.  The progress of every 

child is taken into account and teachers are committed to removing boundaries and inequalities 

in order for our disadvantaged children to fulfil their potential.  Data, observations and 

discussions between professionals and families are used to target support and interventions.  

We provide opportunities and access to resources for our children to have their lives enriched 

both academically and socially.  Our strategy is also integral to wider school plans for 

education recovery post Covid-19. 

Our approach will be responsive to common challenges and individual needs, rooted in robust 

diagnostic assessment.  The approaches we have adopted complement each other to help 

pupils excel. To ensure they are effective we will: 

• Use in-school and national data/research to target resources. 

• Use ‘Choice and Challenge’ to ensure disadvantaged pupils are challenged in the work 

that they’re set. 

• act early to intervene at the point need is identified 

• adopt a whole school approach in which all staff take responsibility for disadvantaged 

pupils’ outcomes and raise expectations of what they can achieve. 

• We will provide pastoral support for both parents and pupils and will work with the fami-

lies to ensure they are happy and secure.   

• Provide a full programme of enrichment to have a positive impact on academic attain-

ment, progress and general well-being. 
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Challenges 

This details the key challenges to achievement that we have identified among our 
disadvantaged pupils. 

Challenge 
number 

Detail of challenge  

1 Assessments, observations, and discussions with pupils indicate underdevel-
oped Personal, Social and Emotional skills and therefore a general readiness 
to learn in EYFS.  A current barrier to disadvantaged pupils learning is a pu-
pil’s level of oracy and knowledge and understanding of vocabulary.   These 
general areas identified on Baseline mean that overall attainment for a ‘Good 
Level of Development’ has decreased, in particular the Specific areas: Read-
ing, Writing and Maths. 

2 There is an increased number of children entering school and through early 
identification that are having issues with Speech and Language. 

This issue permeates throughout KS1 – Specialist intervention is in place and 
further CPD is required from SALTs to develop a school environment that is 
Speech and Language friendly.   

Without early intervention, continual CPD and appropriate provision in place 
this will negatively affect end of Key Stage assessments.  

3 Internal and external (where available) assessments indicate that attainment of 
disadvantaged children in Reading, Writing and Maths at the end of Key Stage 
1 is significantly lower than their non-pupil premium peers.  This is the same 
for the expected and higher standard.   

 

4 After analysis of internal data and external KS2 SATs assessments, children 
have outperformed their non-pupil premium peers in Reading, Maths and GPS 
at the expected standard (school and National data).  Improvements are 
needed in Writing – which is a school and national trend.  In addition, more 
disadvantaged children need to meet the higher standard (greater depth) in 
Reading, Writing and Maths. 

5 Our assessments (including Leuven assessments), observations and discus-
sions with pupils and families have identified social and emotional issues for 
many pupils, notably due to, a lack of socialization and enrichment opportuni-
ties during school closure. These challenges particularly affect disadvantaged 
pupils/families, including their attainment. 

During and Post-Covid we identified additionally vulnerable pupils/families who 
required similar support to that offered to other disadvantaged families.  
Teacher and family referrals (some self-referrals) for support have markedly in-
creased both during and after the pandemic. 

6 Our attendance data over the last academic year – since our return to full-time 
education after the Covid pandemic – is at 89.93%.  Non-disadvantaged pupils 
was 92.34%.  Both figures are below the National Target of 95%. 

Our assessments and observations indicate that absenteeism is negatively im-
pacting some disadvantaged pupils’ progress. 
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Intended outcomes  

This explains the outcomes we are aiming for by the end of our current strategy plan, 

and how we will measure whether they have been achieved. 

Intended outcome Success criteria 

To continue to ensure the 
outcomes for pupils in 
receipt of pupil premium 
are at least in-line with 
those of their peers, 
namely non-
disadvantaged. 

Ensure all disadvantaged 
pupils make at least 
expected progress with 
attainment scores at ARE 
and greater depth above 
National data. 

Improved outcomes at the end of each academic year for EYFS, 
Phonics, KS1, Year 4 MTC and KS2.  

To eradicate the difference in attainment between disadvantaged 
and non-disadvantaged pupils, at ARE and Greater Depth. 

Assessments and observations indicate significantly improved 
oral language among disadvantaged pupils. This is evident when 
triangulated with other sources of evidence, including engage-
ment in lessons, book scrutiny and ongoing formative assess-
ment.  Number of children completing SALT programmes and 
being removed from the SEND register. 

To deploy staff effectively 
in order to reduce class 
sizes – offer targeted 
intervention. 

Where budget allows increase the number of classes per cohort 
(year 6). 

Use HLTA support effectively to offer bespoke interventions. 

Use TA support for in-class/year group interevtntions. 

To achieve and sustain 
improved wellbeing for all 
pupils in our school, 
particularly our 
disadvantaged pupils. 

Sustained high levels of wellbeing demonstrated by: 

• qualitative data from pupil voice, student and parent surveys 
and teacher observations 

• a significant increase in participation in enrichment activities, 
particularly among disadvantaged pupils     

To improve parental 
engagement. 

Successful deployment of the Parent Support Adviser : 

• for Multi-family groups sessions. 

• Monthly Coffee mornings 

• To provide links to Chesil Early Help 

• 1:1 family support 

 

To achieve and sustain 
improved attendance for 
all pupils, particularly our 
disadvantaged pupils. 

Disadvantaged children to meet between 95% and 97%. 

 

To reduce the proportion  of pupil premium children classed as 
persistent absentees. 
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Activity in this academic year 

This details how we intend to spend our pupil premium (and recovery premium funding) 

this academic year to address the challenges listed above. 

Teaching (for example, CPD, recruitment and retention) 

Budgeted cost: £84,068.20 

Activity Evidence that supports this approach Challenge 
number(s) 
addressed 

To lead the planning, organisation and 
allocation of resources and staff to improve 
outcomes for disadvantaged pupils in 
EYFS, KS 1 and KS 2. 
 
#To monitor the effectiveness of provisions 
identified for disadvantaged pupils. 
#To analyse summative assessment data 
(national and school) and identify children 
who require catch-up in order to achieve 
maximum progress to reach ARE or GD. 
#To hold termly Pupil Progress meetings. 
#Set challenging performance management 
targets.  
#Regular monitoring of targeted 
interventions.  
#  To deliver and provide relevant CPD to 
staff and ensure that statutory requirements 
are fulfilled. 
#To support Parents and families through 
leading Multi-Family Groups, Parent 
Support Adviser, outside agencies and 
other professionals. 
 
Deputy Headteacher and SENDCO. 

#  Evidence suggests that when there is a 
cohesive and joined up approach in schools 
that children achieve better.  It is best 
practice to link activity to school development 
priorities.  
#  This style of whole school planning will 
maximise pupil progress and 
narrow/eradicate the difference in attainment 
with their peers from EYFS/ KS1 /KS2 in 
Maths and English. 
# states that children’s Mental Health and 
Wellbeing improves.   
 
https://educationendowmentfoundation.org.uk
/education-evidence/guidance-reports/send  

1,2,3,4,5,6 

To provide an extra teacher and TA in year 
6  

#There is a strong evidence on smaller 
class sizes is the most effective way of rais-
ing standards. 

https://educationendowmentfounda-
tion.org.uk/education-evidence/teaching-
learning-toolkit/reducing-class-size  

4,5 

To provide  an Additional (3rd) Teaching 
Assistant in Reception class. 

#To provide targeted support for pupil 
Premium pupils in Reading, Writing and 
Maths in EYFS. 
#To run specific intervention programmes to 
support disadvantaged children. 
#To provide social and emotional support to 
disadvantaged children. 

#There is a strong evidence that reducing 
teacher:pupil ratios and having the ability to 
intervene immediately is the most effective 
way of raising standards. 

https://educationendowmentfoundation.org.uk

/education-evidence/teaching-learning-

toolkit/teaching-assistant-interventions  

1,2,5 

https://educationendowmentfoundation.org.uk/education-evidence/guidance-reports/send
https://educationendowmentfoundation.org.uk/education-evidence/guidance-reports/send
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/reducing-class-size
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/reducing-class-size
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/reducing-class-size
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/teaching-assistant-interventions
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/teaching-assistant-interventions
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/teaching-assistant-interventions
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To provide a whole school Forest School 
education by qualified Level 3 practitioner. 
To provide relevant in-school staff to 
support (Class teacher and TA). 
Provision of relevant Forest School  CPD - 
Level 1-3 Forest Schools Training.  
To purchase relevant resources to deliver 
the programme. 
#To develop a love for learning for the 
disadvantaged group that leads to 
increased attendance at school. 
#To provide an opportunity for individuals to 
develop, to learn and to enjoy themselves. 
# To provide ways of developing practical 
life skills in an outdoor environment.  
#To develop social and team working skills. 
#To help children understand, appreciate 
and care for the natural environment. 
 

Evidence supports greater pupil attainment 
and achievement when : 
#children to experience outdoor learning. 
#increased self-esteem, confidence, 
independence, self-control and interpersonal 
skills. 
#they are provided with a safe and non-
threatening environment in which children 
can take risks, make choices and initiate their 
own learning. 
https://educationendowmentfoundation.org.uk
/education-evidence/teaching-learning-
toolkit/outdoor-adventure-learning  
https://www.forestresearch.gov.uk/research/f
orest-schools-impact-on-young-children-in-
england-and-wales/  

5,6 

1x 0.5 HLTA to provide quality first teaching 
in small groups to address the catch-up 
issues identified as a result of Covid 19.  
#To work with targeted pupils in key year 
groups to maximise progress in English and 
Maths. 
#To eradicate gaps in learning identified by 
class teachers and NFER Test analysis. 
#To improve the comprehension of Middle 
attaining disadvantaged children in order 
for them to achieve the higher stand-
ard/greater depth. (Comprehension group). 

#Small group teaching maximises rates of 
progress and will minimise/eradicate within 
school/national variance between disadvan-
taged and non-disadvantaged pupils.  
 

1,3,4 

To focus on Mastery Learning to increase 
the number of disadvantaged children 
reaching Greater Depth by the end of each 
Academic Year. 
To reduce the difference between disad-
vantaged and non-disadvantaged. 

Use of data to target those children who can 
achieve Greater Depth 
https://educationendowmentfoundation.org.uk
/education-evidence/teaching-learning-
toolkit/mastery-learning  

1,3,4 

Purchase of standardised diagnostic 
assessments - NFER.  

Training for staff to ensure assessments 
are interpreted and administered correctly. 

Standardised tests can provide reliable 
insights into the specific strengths and 
weaknesses of each pupil to help ensure 
they receive the correct additional support 
through interventions or teacher instruction: 

Standardised tests | Assessing and 

Monitoring Pupil Progress | Education 

Endowment Foundation | EEF 

3,4 

 

 

 

https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/outdoor-adventure-learning
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/outdoor-adventure-learning
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/outdoor-adventure-learning
https://www.forestresearch.gov.uk/research/forest-schools-impact-on-young-children-in-england-and-wales/
https://www.forestresearch.gov.uk/research/forest-schools-impact-on-young-children-in-england-and-wales/
https://www.forestresearch.gov.uk/research/forest-schools-impact-on-young-children-in-england-and-wales/
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/mastery-learning
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/mastery-learning
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/mastery-learning
https://educationendowmentfoundation.org.uk/tools/assessing-and-monitoring-pupil-progress/testing/standardised-tests/
https://educationendowmentfoundation.org.uk/tools/assessing-and-monitoring-pupil-progress/testing/standardised-tests/
https://educationendowmentfoundation.org.uk/tools/assessing-and-monitoring-pupil-progress/testing/standardised-tests/
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Targeted academic support (for example, tutoring, one-to-one support 

structured interventions)  

Budgeted cost: £53,847.75 

Activity Evidence that supports this approach Challenge 
number(s) 
addressed 

ELSA  intervention for emotional and 
behavioural needs of pupils and family 
support.   
To ensure there are 3 trained ELSA staff 
and 1 Senior TA to support children with 
ASD & behaviour development. 
 

#By providing social and emotional 
support to identified pupils we ensure that 
they are in a just right state to participate 
in learning. 
#Behaviour incidents are reduced having 
a positive impact on learning. 
 

5,6 

Provision of bespoke Reading, Phonics 
and SALTS interventions by Specialist 
teaching assistants and HLTA. 
#To see an improvement in Reading 
Age/Standardised Score for individual 
pupils. 
Krystle Richardson 
Noreen Nicholson 
HLTA 
Nicky Brker 
Dorset Reading Partnership 
 
#To deliver daily targeted Specialist 
Literacy and Speech and Language 
support for disadvantaged pupils 
identified with Specific Learning 
Difficulties across KS1 and Year 3. 
#To improve the phonic ability, decoding 
and comprehension of pupils through a 
programme a 1:1 support.  
#To provide regular reading for those 
children who do not have support at 
home.  
 

#There is a strong evidence base that 
suggests oral language interventions, in-
cluding dialogic activities such as high-
quality classroom discussion, are inex-
pensive to implement with high impacts 
on reading. 
# By empowering the pupils and parents 
it will inspire them to increase the amount 
of reading at home. 
 Oral language interventions | Toolkit 
Strand | Education Endowment 
Foundation | EEF 
 

 

1,2,3 

To improve parental engagement and 
partnership. 
Parent Support Adviser S Barnes will: 
#Work proactively with parents on how 
they can best support their child’s 
learning. 
#Improve attendance – each targeted 
pupil to achieve at least 96% 
attendance. 

By working with vulnerable pupils and 
families we will improve parental 
engagement and partnership working.  
Evidence suggests that this aid 
communication and improve attendance.  
Pupil standards will then improve and we 
will be able to narrow the difference 
between the disadvantaged and non-
disadvantaged groups. 

5,6 

https://educationendowmentfoundation.org.uk/evidence-summaries/teaching-learning-toolkit/oral-language-interventions/
https://educationendowmentfoundation.org.uk/evidence-summaries/teaching-learning-toolkit/oral-language-interventions/
https://educationendowmentfoundation.org.uk/evidence-summaries/teaching-learning-toolkit/oral-language-interventions/
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#Improve the social, mental and 
emotional health of children post-Covid. 
# Prepare parents to effectively support 
their child as they are working through 
structured programmes: SALT/Reading 
Support etc. 
#Access/signpost parents/families for 
early help 
#Facilitate 1:1 support, Multi-family 
Groups and Coffee Mornings. 
 
 

https://educationendowmentfoundation.or
g.uk/education-evidence/teaching-
learning-toolkit/parental-engagement  
https://educationendowmentfoundation.or
g.uk/education-evidence/teaching-
learning-toolkit/social-and-emotional-
learning  

 
Focussed in class differentiated 
intervention.  
#To raise standards in English, Maths 
and Motor co-ordination. 
#To provide pupils who are under 
achieving targeted intervention to 
ensure that they make more than 
expected progress in Reading, writing 
and maths.  
#To ensure that FSM pupils progress at 
least in line with peers from KS1 /KS2 in 
maths and English  
#To reduce the within –school variance 
and narrow the difference between the 
disadvantaged and non-disadvantaged 
pupils. 
 
Organise a class/year group based 
range of interventions for English and 
Maths (SENDCO). 
 

 
Children achieve greater when they 
receive targeted support in a small group 
– Teacher or TA led.  
 
Some children require additional support 
alongside high-quality teaching in order to 
make good progress. 
 
Evidence suggest that small group/1:1 
groupings/interventions are a powerful 
tool for supporting these pupils. 
 
It is beneficial to receive this support in an 
environment where they are comfortable 
and their needs are met through a ‘gaps’ 
led curriculum. 
 
https://educationendowmentfoundation.or
g.uk/education-evidence/teaching-
learning-toolkit/within-class-attainment-
grouping  
 
https://educationendowmentfoundation.or
g.uk/education-evidence/teaching-
learning-toolkit/teaching-assistant-
interventions 

3,4 

Purchase of a programme to improve 
listening, narrative and vocabulary 
skills for disadvantaged pupils who 
have relatively low spoken language 
skills. 

#Oral language interventions can have a 
positive impact on pupils’ language 
skills. Approaches that focus on 
speaking, listening and a combination of 
the two show positive impacts on 
attainment: 
Oral language interventions | EEF 
(educationendowmentfoundation.org.uk) 
 

1,3 

Additional phonics sessions targeted at 
disadvantaged pupils who require 
further phonics support. This will be 

#Phonics approaches have a strong 
evidence base indicating a positive 
impact on pupils, particularly from 
disadvantaged backgrounds. Targeted 

1,2,3 

https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/parental-engagement
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/parental-engagement
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/parental-engagement
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/social-and-emotional-learning
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/social-and-emotional-learning
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/social-and-emotional-learning
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/social-and-emotional-learning
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/within-class-attainment-grouping
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/within-class-attainment-grouping
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/within-class-attainment-grouping
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/within-class-attainment-grouping
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/teaching-assistant-interventions
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/teaching-assistant-interventions
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/teaching-assistant-interventions
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/teaching-assistant-interventions
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/oral-language-interventions
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/oral-language-interventions
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delivered in collaboration with our local 
English hub.   

phonics interventions have been shown 
to be more effective when delivered as 
regular sessions over a period up to 12 
weeks: 
Phonics | Toolkit Strand | Education 
Endowment Foundation | EEF 

To employ an Educational Psychologist 
for up to 97.5 hours to provide: 
* Behaviour consultation and 1:1 
support 
* Staff CPD 
* Complete assessments & feedback to 
parents 
 

#Children are better equipped to access 
the curriculum when they receive targeted 
specialist support and plans for Social, 
Emotional, Mental Health and learning 
needs. 
 
 
 
 

5 

Use of the Virtual School to support 
LAC/post-LAC  children. 

Creating bespoke plans for the individual 
will maximise their potential. 

1,3,4,5 

Wider strategies (for example, related to attendance, behaviour, 

wellbeing) 

Budgeted cost: £15,624.05 

Activity Evidence that supports this approach Challenge 
number(s) 
addressed 

Whole school enrichment -  we aim to 
provide children with learning and life 
experiences within the school environment 
that they are not able to access at home, 
e.g.: 

Visitors 

Trips 

Theme Days/Weeks  

Theatre Trip  

Peripetetic lessons 

Residentials 
 
We offer a uniform grant. 
 
 
 

#Children’s and family’s mental health and 
well-being improves by subsidising or 
removing the pressure of paying for 
enrichment activities.  
#All children should benefit from equal 
access to enrichment and learning 
opportunities.  
#Children achieve greater when they widen 
their life experiences. 
 

#To ensure each child looks the same and 
takes pride in their appearance 

https://educationendowmentfoundation.org.u
k/education-evidence/teaching-learning-
toolkit/school-uniform 

  

1,3,4,5,6 

To provide curriculum resources (including 
ICT and digital). 
Mathletics, Accelerated Reader, LEXIA 
programmes and Times tables Rock Stars. 

 
Also Laptops for disadvantaged children. 
#To provide children with the facility to 
extend their learning and work on 

 
#Provision of these resources will aid 
disadvantaged children to catch-up in their 
learning and provide access their appropriate 
level in Reading, Writing and Maths. 
 
#Children are able to access 
work/opportunities to consolidate and extend 
their learning. 

1,3,4,5 

https://educationendowmentfoundation.org.uk/evidence-summaries/teaching-learning-toolkit/phonics/
https://educationendowmentfoundation.org.uk/evidence-summaries/teaching-learning-toolkit/phonics/
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/school-uniform
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/school-uniform
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/school-uniform
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programmes that offer work at the 
appropriate level and poses the right 
amount of challenge.  

 

 

Provision of tailored programme of 
Continued Professional Development 
targeted at supporting and improving the 
outcomes of disadvantaged children.  
#To provide identified CPD internally and 
externally for lead practitioners. 

 

#Increased knowledge for the staff about a 
variety of issues in education enables them 
to understand the barriers disadvantaged 
children experience.   

Staff will be better equipped to provide the 
right experience for the children. 

 

Life Education Mobile Van - provision of a 
mobile learning centre and Educator by Life 
Education Wessex. 
# To deliver (PSHE) health education 
programmes (SCARF) to the children and 
support to the teachers (CPD). 

 

#Life Education prepares the children for the 
challenges of everyday.  This specialist 
teaching and support provides a vehicle for 
children to ask questions and provide help 
making healthy choices growing up. 
 

5 

To participate in the National Primary 
Futures programme. 
 

#To build aspiration and self-confidence. 
#To encourage and support pupils’ 
ambitions and dreams. 
#To introduce children to a wide range of 
people from different backgrounds and 
careers. 
#To challenge gender stereotypes and 
equality. 
#To reinforce the importance of English and 
Maths in later life. 

To develop a Life Skills reward programme.  

#When children see the link and purpose 
between their learning and opportunities in 
later life they achieve better. 
 
 

5 

Provision of resources and food for 
Breakfast Club.  
#  To provide nurture based provision daily 
from 7.45 to 8.45 for disadvantaged pupils 
and pupils with SEND. 
#  To develop social skills. 
#  To target disadvantaged children with 
poor attendance. 

 

 
#  Children perform better when they are in 
the right emotional state for learning (school 
ready). 
 

6 

 

Cool Milk, supplied to FSM pupils. 

 

# Children achieve better when they are 
nourished provide healthy dietary options for 
disadvantaged pupils. 

5 

 

Total budgeted cost: £153,540 



 

11 

Part B: Review of outcomes in the previous academic 
year 

Pupil premium strategy outcomes 

This details the impact that our pupil premium activity had on pupils in the 2021 to 2022 

academic year.  

Children in receipt of Pupil Premium Academic Data 2021-2022 
 

Attendance – Disavantaged = 89.93% Non-disadvantaged =92.34% Target = 95-97% 
EYFS – 22% 
38% of PP children met the GLD which is below normal national. However 9 out of 13 children did reach the expected 
level at the end of the EYFS in the Prime areas of learning – these will receive intervention in year 1 to try and help 
them secure a GLD or better by the end of Autumn term. From the remaining 4 children all are SEND too. 
 

Key Stage 1 
Year 1 – 24% 
Children achieved well at the expected standard in Reading and Maths but must continue with their hard work to 
consolidate these scores in year 2. In Writing there was evidence of good catch-up at the expected level with 27% to 
be targeted in Year 2.  7% of children were assessed at Greater Depth in Reading, writing and Maths with 
approximately 25% of the expected children targeted for extra progress in year 2.  Overall, these are pleasing results 
after so much disruption in these key years for establishing the foundations needed for a successful education. 
Phonic Check  
Our disadvantaged pupils (PP) have performed extremely well after a robust catch-up program. 
The School difference between PP & Non PP is 13% with the national difference at 18%. 
St George’s in comparison to the National Non-PP is only 7% which is excellent – which means the PP children of this 
cohort have almost closed the gap in the respect of Phonic decoding. 
Both our PP (+11%) and Non=PP (+6%) scored above the national level 
 

 School National 

Pupil Premium 73%  62% 

Non Pupil Premium 86% 80% 

 

Year 2 – 16% 
Children were below National data in Reading (7%) and writing (19%) at the expected level.  In Maths the children 
were 4% above National data. The gap between their Non-PP peers has widened due to the disruption in their 
education.  This will remain a target area for recovery with Quality First Teaching and interventions put in place ensure 
rapid progress. 
0 children achieved Greater Depth.  There isn’t any current National data for Greater Depth. 
 

 School National 

 R W M R W M 

 ARE GD ARE GD ARE GD ARE GD ARE GD ARE GD 

Pupil Premium 44% 0% 22% 0 % 56% 0% 51% TBC 41% TBC 52% TBC 

Non Pupil 

Premium 

66% 16% 62% 6% 70% 10% 72% TBC 63% TBC 73% TBC 
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Key Stage 2 
In years 3 (34%) and 4 (29%) the picture is similar.  In both years there is evidence of good recovery which will need 
to be consolidated in the next academic year with a further 20-25% targeted to reach ARE in Reading, Writing and 
Maths. Writing in year 5 will be a particular focus for those who are currently below ARE in year 4.  All children in the 
expected plus bracket will be targeted to reach Greater Depth. 
For the MTC only 38% scored above 15 which means this is an area for the children to continue improving. 
 

In year 5 (42%) where the basics are more secure the recovery work has been particularly successful.  Children are 
on track and ready for the year 6 curriculum in Reading and Maths with a focus on children achieving Greater Depth 
by the end of the year.  In writing levels are still below normal at ARE and Greater Depth but continuation of the GAPs 
teaching, Quality First Teaching, smaller classes and interventions will lead to rapid progress in year 6. 
 

At the end of Key Stage 2 (Year 6 – 38%) assessments there was a particularly large cohort of Pupil Premium 
children, 38%. 
Reading levels were better than pre-Covid at ARE and GD with both above National PP.  In Writing there was an 
expected drop in standards – for us by 29%.  We were also 7% below national data.  In Maths attainment had 
returned to pre-Covid levels at ARE which were significantly above the National PP data.  However, attainment at GD 
was down.  In GPS we were above pre-Covid levels at ARE and at GD levels were the same as pre- Covid – both 
scores above National PP data. 
When compared to the National Others data at ARE we were above in Reading, Maths and GPS but below in Writing.  
At GD we were above in Reading but below in Writing, Maths and GPS (based on 2019).  
These results show positive results of a successful recovery programme. 

 School  National  

 R W M GPS R W M GPS 

 ARE GD ARE GD ARE GD ARE GD ARE GD ARE GD ARE GD ARE GD 

Pupil 

Premium 

87% 35% 48% 0 % 83% 9% 87% 26% 62% TBC 55% TBC 56% TBC TBC TBC 

Non Pupil 

Premium 

78% 32% 57% 0% 76% 27% 84% 38% 80% TBC 75% TBC 78% TBC TBC TBC 

 

 

Externally provided programmes 

Programme Provider 

N/A 2022/23 N/A 2022-23 

  

Service pupil premium funding (optional) 

Measure Details  

How did you spend your 
service pupil premium 

We provided access to an Emotional Literacy Support Assis-
tant and employed a Parent Support Advisor to provide dedi-
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allocation last academic 
year? 

cated support to the children and their families for their emo-
tional wellbeing.   In each class the teacher/TA were deployed 
to work with these children on a regular basis.  Their academic 
achievement was monitored and intervention or additional sup-
port put in place when needed. The TA helped pupils create a 
‘Learning Journey’ celebrating the pupils’ experiences and 
achievements in school which was sent to the deployed parent. 
Providing access to Class Dojo has also provided the oppor-
tunity for the deployed parent to feel more connected to their 
child’s school life.  The use of School Cloud also allowed the 
parent to join parent’s evening virtually. 

Service children also received extra mental health and Forest 
Schools sessions   

 

What was the impact of 
that spending on service 
pupil premium eligible 
pupils? 

Teachers observed improvements in wellbeing amongst service 
children – a general feeling of being more connected to their 
deployed parent for the whole family. 

Assessments demonstrated progress in subject areas where 
extra support classes were provided. 
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Further information (optional) 

Additional activity 

Our pupil premium strategy will be supplemented by additional activity that is not being funded 

by pupil premium or recovery premium. That will include:  

• Quality First Teaching and use of Choice and Challenge to provide learning opportuni-

ties that challenge all. 

• Consistent use of a Growth Mindset Approach. 

• A school-funded enrichment programme. 

• utilising a DfE grant to train a senior mental health lead. The training we have selected 

will focus on the training needs identified through the online tool: to develop our under-

standing of our pupils’ needs, give pupils a voice in how we address wellbeing, and 

support more effective collaboration with parents. 

• offering a wide range of high-quality extracurricular activities to boost wellbeing, attend-

ance, and aspiration. Disadvantaged pupils will be encouraged and supported to partici-

pate. 

• Continued provision of a laptop to KS2 children (offered to KS1 

Planning, implementation, and evaluation 

In planning our new pupil premium strategy, we have evaluated all activity undertaken in previ-

ous years, identifies specific barriers preventing maximum learning and analysed National and 

School academic data in order to plan the best offer at that time.  We will use each review pe-

riod to ensure that the strategies we employ are the most appropriate for our context. 

We triangulated evidence from multiple sources of data including assessments, engagement in 

class book scrutiny, conversations with parents, children and teachers in order to identify the 

challenges faced by disadvantaged pupils. We also used the EEF’s families of schools’ data-

base to view the performance of disadvantaged pupils in schools similar to ours and re-

searched schools with high-performing disadvantaged pupils to learn from their approach. 

We looked at a number of reports, studies and research papers about effective use of pupil 

premium, the impact of disadvantage on education outcomes and how to address challenges 

to learning presented by socio-economic disadvantage. We also looked at studies about the 

impact of the pandemic on disadvantaged pupils.  

We used the EEF’s implementation guidance to help us develop our strategy, particularly the 

‘explore’ phase to help us diagnose specific pupil needs and work out which activities and 

approaches are likely to work in our school. We will continue to use it through the 

implementation of activities.  

We have put a robust evaluation framework in place for the duration of our three-year approach 

and will adjust our plan over time to secure better outcomes for pupils. 

 

https://www.gov.uk/guidance/senior-mental-health-lead-training
https://educationendowmentfoundation.org.uk/education-evidence/guidance-reports/implementation

